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Abstract: Title IX of the Educational Amendments of 1972 is the landmark legislation that
prevents separate or unequal academic or athletic programs in any federally funded
institution. Since the implementation of Title IX, the number of high school girls
participating in sports has risen ten-fold, and six times as many women now compete in
college sports (King 2012). Nonetheless, many individuals continue to question whether
men and women should be treated as equals in sport.
Keywords: Debates over gender equity in sport occur daily.

Introduction

T

itle IX of the Educational Amendments of 1972 is the landmark legislation that
prevents separate or unequal academic or athletic programs in any federally funded
institution. Since the implementation of Title IX, the number of high school girls
participating in sports has risen ten-fold, and six times as many women now compete in
college sports (King 2012). Nonetheless, many individuals continue to question whether
men and women should be treated as equals in sport.
Debates over gender equity in sport occur daily. Mo’ Ne Davis transfixed fans from
the mound during the 2014 Little League World Series, and yet her potential to rise to
a professional baseball career is almost non-existent. Partially, this is because the mass
media continues to provide viewers with gendered images and ideologies of what sport
should be, taking a set of routines and interactions and overlaying them with institutional structures and dominant cultural symbols. Helping students to explore gender in sport
becomes a complex process of identifying how sports spaces are occupied, given meaning,
and contested. In this study, I critically examine gender dynamics at the core of sport and
how students in a Sports and Popular Culture senior year high school English class react
to hegemonic media messages that perpetuate gender inequality in sport.
Muehlenhard and Peterson 2011 construe “sex” as related to biology and determine
that “biology itself provides no clear justification for a dichotomous view of sex.” “Sex”
captures the bodily, physiological, genetic, and hormonal distinctions that exist in species.
Biological sex difference presents variously according to the culture through which it is
mediated (Eichler 1980). Conversely, the term “gender” is a “set of power relations, whereby men, as a social group, have more power over women than women have over them”
(Hall 1990, 226). Gender in this sense has culturally dominant or hegemonic (Gramsci
1971) consequences. In order to begin to sort out the biological versus the cultural with
students, we can acknowledge that gender has pervasive sociality (Connell 1987).
Drawing upon Martin’s conception of gender as a social institution (2004, 1264), this
digital media literacy intervention sought to draw students’ attention to “ideology, prac-
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tices, constraints, conflicts, power” that arise from the complicated and layered social
constructions of gender. Giddens (1984) says that recursive human practices are key to
the constitution of institutions, and, according to Martin, an institution “persists, it is
not ephemeral” (2004, 1250). Institutionalized gender refers to the ways that gender is
ingrained in and conveyed through social systems as well as through the different responses, values, expectations, roles, and responsibilities given to individuals and groups according to gender (Johnson et al. 2007). Connell and Messerschmidt (2005) argue that the
societal gender order is made up of an interrelated web of “core” and “peripheral” institutions that, even in the post-Title IX era, still retain a powerful patriarchal lineage of male
power, control, and exploitation of women’s labor, as well as a heterosexual hegemony. In
a similar manner to which early social feminists grappled with “difference and contradictions” (Messner 2011, 158), gender constructions in sport become a powerful indicator
of contemporary culture, especially when examined alongside media, class, and race relations (Hall 1990; Messner and Sabo 1990; Messner 2011).
Coercive sex segregation in sport contributes to greater gender inequality (McDonagh
and Pappano 2008), and a hegemonic masculine discourse, culture, and organizational
structure within sports media outlets promotes coverage of primarily male athletes (Knoppers and Elling 2005). Media scholar Jhally (1984) coined the term “sport-media complex”
to describe the institutionally and symbolically intertwined relationship of sport and mass
media. Sport is an institution that recursively reaffirms masculine privilege, perpetuates
economic processes that hinder gender equity, and endows commercial structures with
institutional approval that perpetuates athletic-consumer hegemonic masculinity.
Connell (2005) defines hegemonic masculinity as the configuration of gender practices
that strengthen social dominance of men who conform to and perform commonly accepted
versions of masculinities. Sport as a domain has generally been labeled as masculine
(Koivula 2001), is a male territory that serves to reaffirm gender dichotomization and
gender order, and values gender categories differently (Messner 1988). The masculine
institution of sport is “controlling, obligating, or inhibiting” (Martin 2004, 1251) and is
representative of the sociocultural system in which it occurs. Sport reflects, as well as
reproduces, the attitudes, beliefs, rituals, and values of the society in which it is developed.
Sports texts are a part of many people’s daily lives. Whether it is debates about sports
at the gym, shuttling youngsters to sports practices, lingering over sports headlines,
following tweets about favorite professional players, or scrutinizing statistics for fantasy
teams, sports are social connectors. Many individuals cheer and mourn sports teams as if
they were part of their families. Thus, many students come to class already frontloaded
with knowledge about sports, so they are likely to engage in thought-provoking sports
academic discourse. As a result, sport can become a mechanism for students to gain realizations about social constructions of gender. They may also bring “gender sport stereotypes (which) are conveyed from social environment” (Boiche et al. 2014, 259), which can
impact digital media literacy analysis and production in a curricular unit surrounding sex,
gender, and identity in sport.
Sports media are ubiquitous and infuse youth with significant cultural influences.
Because sports media often portray female athletes as inferior to their male counterparts
and are dismissive of their true abilities (Kaskan and Ho 2014), youth learn to adopt
particular gender-specific attitudes and behaviors. Youth sports participants and spectators come to value dominant male sports and performances and to devalue female sports
and skills (Harrison and Lynch 2005). Traditional attitudes toward women are drawn from
hegemonic masculinity ideology (Grose, Grabe, and Kohfeldt 2013) and, by segregating
women from competing alongside males on the grounds that they are inherently inferior,
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sports media, as an influential subset of dominant society, relegate women to second-class
status in American life (McDonagh and Pappano 2008).
Young males’ self-knowledge about healthy ways their bodies connect to others is often
bound to what Pollack (1999) has termed “the hardening of boys.” Prevailing attitudes hold
that successful sports play necessarily includes aggressiveness, competitive spirit, discipline, stamina, and devotion to a team (Postow 1980). Indeed, young males learn that they
can gain access to high status, privilege, and peer respect if they adhere to what Sabo
(2009) calls “the pain principle,” in which they need to suppress empathy, be willing to
accept pain, and take risks.
Lorber (1994, 32) argues that “gendered norms and expectations are enforced through
informal sanctions” that result when behavior drifts too far afield from social expectations.
Therefore, it is culturally counter-productive for young males to rise up and support female
athletes and sports, as young males come to see a “competitive public world of sports as
their natural destiny” (Messner 2011, 164). Today’s world is filled with expanding definitions of masculinity, but sports gender continues to be conceptualized as linear and
constrained. Because “anticategorical degendering strategies have had little influence
within sport,” according to Messner (2011, 159), advocacy to integrate skilled and able
female athletes into male sports has largely met with resistance (McDonagh and Pappano
2007).
Feminist sports studies like this digital media literacy intervention can challenge “the
naturalization of gender differences and inequality, which has been a basic aspect of the
institution of sport” (Messner and Cooky 2010, 9). Digital media literacy theory interrogates how knowledge, technology, and media come together and alter the consumption of
messages. Students benefit from instruction that combines high interest content such as
sport with digital inquiry; indeed, Curwood and Cowell (2011, 115) argue that an “emphasis on modal choices, audience awareness, self-reflection, and identity expression” can
help students collaborate and become curious beyond a prescribed set of cultural norms.
Additionally, because the beliefs and behaviors of “real” people constitute social institutions, (Lorber 1996, 1999; Rogers & Garrett 2002), a digital media literacy intervention
that interrogates the social institution of gender can challenge “micro-macro dualisms”
(Martin 2004, 1261) often present in sports media. It must be noted that digital analysis
with subsequent production is dually challenging and engaging, because youth are “accustomed to a mass-media marketplace” (Curwood and Cowell 2011, 117) where the demand
to be self-reflective and gain critical distance from sport media messages are rare.

Methods
The data in this study emerge from one unit called “Sex, Gender, and Identity in Sport”
within a second semester senior year English class called Sports and Popular Culture.
Participants were 42 suburban students who lived about 30 miles southwest of their New
England state capital; their town is known here via the pseudonym of “Taylor.” The participants were heterogeneously-grouped: 19 honors, 10 college preparatory, and 13 special
education students. With the exception of sex (male = 36, female = 6), these students
were largely typical of the Taylor student body: a “normal” Taylor High School (THS)
student lived in a $390,900 home; was college-bound; was Catholic; played sports or
participated in music/ theater arts; commonly traveled with family members outside the
region; obtained a driver’s license at age 16; used Twitter; and brought a Smart phone to
school. Almost all the participants reported that they were white, and ninety-one percent
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solely had European heritage. The participants had median family household incomes
of $100,678, with fifty-nine percent reporting that their fathers were college graduates,
and fifty-seven percent reporting that their mothers were college graduates. Eighty-three
percent of the students in this study had access to five or more Internet sources at home.
Using teacher-researcher methodology (Knoblauch and Brannon 1993; Hubbard and
Power 2003), which acknowledges the hierarchical role that the teacher-researcher has
in relation to participants, I sought to determine how and if a digital media literacy intervention would influence student attitudes about increased gender egalitarianism in sport
(Fortuna 2011). Reflecting on cultural and cognitive theorist Vygotsky’s (1978) zone of
proximal development, where adults assist youth to accomplish new tasks, I designed scaffolded learning events, or a systematic sequencing of readings, viewing, inquiry experiences, tasks, and teacher-peer support. As a 19-year veteran secondary English teacher
and Sports and Popular Culture course designer (Fortuna 2015), I also anticipated that
students’ interactions with learning events would be fluid, dynamic, situational, contextual,
and personal, so I would need to infuse ample opportunities for lesson plan refinement and
redirection as the three-part unit got underway.
As a participant-observer, I held strong views that each student could grow as a literate
learner and gain critical distance from hegemonic sports media messages about sex,
gender, and identity in sports. By unpacking divergent perspectives within various sportsrelated topics and issues, I felt students could narrate descriptively, delineate how arguments are made and supported, and explain sports issues—all of which would peel back
layers of mystique and subtext about sports media texts.
The course had two essential questions that drove all inquiry.
1. How is sport a reflection of society?
2. How can sport be a mechanism to improve society?
Acutely aware of the participants’ largely white, upper middle-class backgrounds, I
sought to inspire what Haraway (1988, 593) calls “agency in the world in knowledge”
and to track student attitude evolution about sex, gender, and identity in sport. Through
mixed methods/quasi-experimental design, I hoped to uncover how students reacted to/
interacted with hegemonic sports media messages. In order to balance what epistemologist Polanyi (1958, 159) terms “tacit knowledge” and “heuristic passion” with reasoned
and analytical interrogation, this digital media literacy intervention examines the work of
a “critical scholar drawn into the borderland with narrative inquiry” (Clandinin 2006, 62).
As students moved through critical analysis, surveys of curated museums of digital texts,
graphic novel deconstruction, and media production. Three research questions drove this
study:
1. What specific visual and language analysis skills would students gain after
this media literacy intervention?
2. What self-reflection and critical distancing strategies would students
demonstrate after this intervention?
3. Would students advocate for sports equity after this media literacy
intervention?
Prior to the curriculum that comprised this digital media literacy intervention, students
completed a demographic survey and an “Attitudes about Gender, Identity, and Sport”
survey. Each student also wrote a paragraph that described her/ his relationship to the
world of sport on the homepage of his/ her personal Google website. Because sports
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media can intervene in students’ authentic expressions in ways that Lytra (2006) refers to
as deliberate “co-articulation” of peer-group identity against salient aspects of individual
identity, a student’s situating of self in the world of sport is important because of the inherent linguistic expression of identity, which is independent and isolated from subsequent
peer influences. Such self-descriptions prior to the curriculum provided context against
the very different and equally important collaborative discourse and media production took
place later in the intervention.
It is useful here to outline the three-part curriculum to understand any significant
evolution in student attitudes that occurred later in this study, even though the curriculum
is part of a larger study. Using the Core Principles of Media Literacy from the National
Association of Media Literacy Education (NAMLE), students mined texts for audience
and authorship (purpose, economics, impact, response); messages and meanings (content,
techniques, interpretations); and, representations and reality (context, credibility).
Throughout the unit, students drew upon the NAMLE principles to ground their argumentation.

Figure 1: Core Principles of Media Literacy, NAMLE
Source: Fortuna (2015)

Part One of the unit was titled, “Masculinity, Cultural Constructions, and Sport.”
Students viewed a series of popular culture film trailers in which messages about masculinity prevailed; previewed the Tough Guise documentary from Katz (1999); read “The Television Manhood Formula,” by Messner, Dunbar, and Hunt (2000); and, conducted a replication study to determine whether a self-selected, recent televised sports broadcast
contained the same themes as Messner, Dunbar, and Hunt found.
Part Two of the unit was titled “Playing with the Boys.” Students viewed a sequence of
Nike commercials about male professional athletes set in juxtaposition to track and field
champion, Sanya Richards; analyzed ESPN’s Sport Science segments chronicling Maya
Moore and Jennie Fitch; read “Hoop Dreams: Professional Basketball and the Politics of
Race and Gender,” by Banet-Weiser (1999); engaged in a brief e-learning module about
Title IX; and wrote a transformational composition about a fictional female who was
deprived of sports participation due to gender stratification.
Part Three of the unit was a lengthy, ten-phase e-learning module called “Same Sex
Orientation and Gender Identity in Sport.” Students worked independently to view political
footage called “President Obama: I Support Same Sex Marriage,” a historic montage of
newsreels about individuals with same sex orientation, a Real Sports with Bryant Gumbel
(May 17, 2011) segment, film trailers for the Celluloid Closet (1981) and Boys Don’t Cry
(1999), and public service announcement from the You Can Play project. They also visited
the Federation of Gay Games website and then read the Sports Illustrated article, “Why
NBA Center Jason Collins is Coming Out Now” (April 29, 2013).
Students participated in three activities subsequent to the curriculum that became rich
data to mine for this study. First, each student chose four texts from within a curated
museum comprised of 30 non-fiction prints, 33 visual, 32 audios, and 32 literature sports-
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themed texts. Narrowing to four texts, each student identified common topics, themes,
sociocultural constructs, or theories, described, and synthesized their unifying principle,
and, ultimately, produced an original digital media message that interrogated this principle against the backdrop of sex, gender, and identity in sport.
A second post-curriculum activity was to read and identify narrative structure and
embedded moral lessons in a graphic novel published by SI Kids. Afterward, students
in a self-select group collaboratively composed an original graphic novel that contained
a sex and gender identity message. The SI Kids graphic novels were touchstone sports
mentor texts that functioned as mediating tools, in that each compositional panel denoted
a wider meaning that transcended its specific linguistic units. As social representations,
the characters, events, conflicts, themes, and epiphanies within the graphic novels provided shared frames of reference for students’ sport communication. Such social representations had the potential to become cognitive structures shared by a group (see Moscovici
2000). Three student-produced graphic novels were randomly selected and deconstructed
through critical discourse analysis (Fairclough 2003).
An attitude is an established way of thinking or feeling about a person or issue, one that
is then reflected in a person's behavior. In keeping with Leech’s (2010, 442) argument that
scholars interested in gender as social institution “should take particular care to measure
the concept of gender role attitudes on a spectrum,” a third data set surveyed students
about their attitudes regarding sex and gender after the media literacy intervention. The
study acknowledged Lorber’s (1996, 144) work around the “complex combinations of
status and identity, as well as differently gendered sexual continuities and discontinuities”
that could influence students’ attitudes. In sport, gender is not only produced by individuals as material manifestations but is also situated within and signified by particular activities, behaviors, and practices.

• Demographic survey
Previous to
the
curriculum

• Attitudes about sex, gender, and identity in sport
survey
• A self-analysis writing about his/ her relationship to
the world of sport, posted on his/ her personal
Google website

• Individually produced sports media messages as
inspired by a curated museum of multimodal texts
Subsequent
to the
curriculum

• Collaboratively produced graphic novels in self-select
groups: The New Teammate; Daddy’s Home; and,
May the Best Man, or Woman, Win!
• Attitudes about sex, gender, and identity in sport
survey

Sports media are dynamic economic, political, and cultural spaces, due to a high
number of composers who contribute to the production and transmission of electronic,
visual, video, audio, and print messages. Coakley and Donnelly (2003) describe the media

LAKSHMI MSU, HARSHA .B, SWETHA BS: 12TH-PROJECT-JAT

7

as bridges between us and the rest of the world, directing our attention to select items
of information, experience, images, and ideas. Since sports media contain mediated
messages that compare athletic action to different aspects of contemporary life, sports
media can describe a great deal about the society in which we live, especially about
concepts of sex, gender, and identity. When students engage in an active process that
reveals layers of persuasive media messaging and, subsequently, produce their own media
messages, they can come to understand the strengths and limitations of each medium
(Hobbs 2009).

Results
This next section locates and make visible the intersection of commonplace literacy
practices and shared meanings that bind communities of learners together around sport,
media, and gender discourse. Overlapping data sets, gathered before and after the curriculum, exposed student reproduction of hegemonic ideologies, exclusionary discourses, and
inequitable power relations. Participants also exhibited multiple transformative performances about sex, gender, and identity in sport and society as a result of mediated
materials, identities, and discourses. As a whole, this digital media literacy intervention
reconceptualizes multimodality in literacy for 21st century students, respecting the original ethnographic voices in New Literacy Studies (Heath 1983; Street 1984; Gee 1996) who
argued that ideological practices can reproduce or remake existing power relations.

Discussion
By the conclusion of this digital media literacy intervention, participants demonstrated
a significant capacity for transcendence of hegemonic sports ideologies about gender,
moving from an “it’s-all-about-the-social-me” framework to a broader and more nuanced
egalitarian concept of social life through social, ideological, and material forces. Many
participants came to see themselves as individuals who could love sport and strive for selfaffirmation but also dedicate a more substantial segment of their inner worlds to quests
for sports equality and access for all. Constant and varied opportunities to visit alternate
social histories and possibilities invited discourse about new definitions of sex, gender, and
identity in sport. Ultimately, the use of and access to curated collections of digital texts
served as springboards for participants’ revisionist trajectories with culminating original
media production.
One result that emerged in this study was that participants reproduced hegemonic
gendered hierarchies differently when producing individually or collaboratively. Youth
belongingness is interconnected with “identity as choice, commitment, and autonomy”
(Noam 1999, 49) to the group, so that acquiescence or resistance to hegemonic messages
about gender in sport was often contingent upon prevailing group dynamics.
Sports time is both immediate and discontinuous, so that sport creates social and
interpersonal networks, and sports media inform individuals within a knowledge community. Athletes and spectators alike value intense experiences and the “’inner” or “felt”
body—not the “commodified, aestheticized, and disciplined body” (Robinson 2010, 298)
to which many attributes as symptom and expression of contemporary consumer culture.
Connell and Messerschmidt (2005) describe how power fosters dominance when individuals enact control through social institutions, and, as patriarchal institutions, sports
contain structural practices that oppress non-dominant persons within wide sociocultural
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contexts (Norman 2010). Sports media circulate specific mechanisms for inclusion. These
mechanisms can provide youths with elusive social power that juxtaposes individual, inner
desires to rise up against gender inequality with recognition of inherent and pervasive
misogyny.
The concept of “game” has dual meanings: first, it is the collective organization by
which sports are enacted; second, and, perhaps more imperative, it is a knowledge “that
is played out between agents and the (always changing) objectivities of cultural fields”
(Schirato and Webb 2003, 541). Participants in this study confronted the “tight relationship
between hegemonic masculinity and the threat of emasculation” (Phipps 2010, 75) when
studying sports media, and it is only when they showed evidence of measured thought,
digested multiple possible interpretations, and demonstrated reason around male hegemony in sports that critical distance pathways emerged.
A second result of this digital media literacy intervention pointed to shifts due to variables of same gender/ mixed gender, pure athlete/ mixed athlete/non-athlete, or pure spectator/ mixed spectator/ non-spectator groupings. Male Top-Four athletes who composed
collectively reproduced hegemonic ideologies around gender in sport, while non-Top Four
athletes, mixed gender groups, and non-athletes composed with significantly more egalitarianism in sport. Often, male athletes performed masculinity for each other during
collaborative composing. Dialogicality challenged many youths’ cultural worldviews. This
research contributes to advancing knowledge of best practices in the design, implementation, and assessment of digital media literacy intervention programs, in that non-dominant
students found voice and individual power when grouped together and equipped with tools
to confront institutional barriers.
Instead of accepting sport injustices within compressed sound bites, non-dominant
participants reasoned why certain social constructions of gender are reproduced generationally. They related critical analysis to personal and established patterns of media
engagement. They investigated “the effective/pleasurable side of their media consumption
and at the same time” learned how to question it (Cappello et al. 2011, 71), a duality
of purpose which demanded conditional knowledge and required strategies to “integrate
what they know about the task requirements” (Paris et al. 1986, 205) with costs and
the final goal. Through participatory culture, “from individual expression to community
involvement” (Jenkins et al, 2009, xiii), non-dominant youth influenced others to consider
sports media in a “space for critical consciousness to take root” (Kellogg 1998, 224). Flow,
an “almost perfect synchrony between the demands of the activity and the individual’s ability to respond” (Turner et al. 1996, 126), was disrupted when participants were called upon
to interpret sport’s separate and unequal playing fields, yet disruption spurred, poked, and
prodded students to find ideological middle grounds from which to grow.
A third result of the intervention illuminated the power of media literacy, mentors,
and mentor texts to inspire critical distance from mediated messages. Teacher mentorship
provided models for transcendence through scaffolded strategies that built into gestalt,
thereby establishing patterns of skills and knowledge that could extend beyond the classroom into authentic literacies and lives. Mentorship in this study integrated “the traditional ‘demystifying’ principle of media literacy education…with a subtler look at how these
discourses are mobilized in everyday life” (Cappello et al. 2011, 71). To listen to and
observe students as they “communicate their familiarity with multiple kinds of texts across
space, place, and time” (Alvermann and Moore 2013, 323) was to meld “opportunities for
collaboration, higher-level thinking, autonomy, and self-regulation” (Turner 1996, 133). A
reciprocity of theory to practice and critical analysis to digital media production (Parola
and Ranieri 2011, 94) created spaces where participants considered how judgment applied
to others and self, and then back to the social world.
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Digital media literacy theory interrogates how knowledge, technology, and media come
together and alter the consumption of messages. Participants benefited from instruction
that combined high interest content and online inquiry; indeed, Curwood and Cowell
(2011, 115–117) argue that an “emphasis on modal choices, audience awareness, selfreflection, and identity expression” can help students collaborate and become curious. Yet
multimodal composition was dually challenging and engaging because adolescents were
accustomed to a mass-media marketplace where opportunities to be self-reflective and
gain critical distance from media messages are rare. Because the driving purpose of sports
media is to incite consumer yearnings, participants needed to maintain neutrality when
confronted with consumption-driven social constructions of gender in order to reshape the
self. Such neutrality around the intersection of gender, fandom, and consumerism required
a particular maturity that was sometimes difficult for youth to achieve, as critical distance
from sports media required the capacity to unpack sophisticated persuasion embedded
within rhetoric.
Moving from subjective sports participation and fandom to a place where participants
understood “the rules, traditions, values, moves and possibilities that define the game, and
their relation to the moment” (Schirato and Webb 2003, 101) required scholarly analysis. Conscious research into the pleasure of sports media needed rigorous application of
“available technology to learn about worlds and people who do not look like them, think
like them, or act like them” (Naiditch 2013, 339) so that students did become “profoundly aware of the significance of critical distance” (Woodthorpe 2011, 106). Students had to
identify, acknowledge, and accept the behavioral distinctions around gender within society and their lives that limit the possibilities of all individuals—a female and male—to
becoming self-actualized. Participants became part of “public discussions about reading
and reasoning” (Paris et al. 1986, 215) through sport that likely moved critical thought
beyond the classroom into college, career, and life.
Data that included participants’ written identifications about their relationships to
sport, collaboratively-composed graphic novels, individual media productions after surveying a curated collection of sports texts, and pre-versus post-attitude surveys about sex and
gender in sport resulted in findings consistent with adolescent learning theory and digital
media literacy intervention meta-analyses (Parola and Ranieri 2011). This research took
place at the end of an academic semester and was designed to be time limited; however, its short duration also limited its potential impact. “Interventions with more sessions
were more effective, but those with more components were less effective,” according to
Jeong et al. (2012, 454). Because gender equity in society is so important, and because
sport provides such a keen reflection of society, sports and gender interventions of longer
duration are merited. Also, academic contexts provide students with the knowledge and
opportunity to rise up against inequitable gendered practices, but it is uncertain as to
whether classroom temporality has lasting attitudinal and behavioral impacts. As Johnson
and Repta (2012, 21) remind us, ideas about gender are “culturally and temporally specific
and subject to change,” and, so, other institutions need to continue the important cultural work of unpacking social constructions of gender in sports to foster movement toward
equitable systems, structures, and institutions.
In classrooms without 1-to-1 connectivity for digital student production, teacherresearchers might implement a comparable study in which they ask students to produce
their media products on paper and to render visualizations with color pencils. Students
would publish their findings as research posters for public display on hallway bulletin
boards. Additionally, because gender barriers are often hidden in our daily lives, a digital
media literacy intervention can extend beyond the world of sport into other disciplines
such as politics, celebrity, current events, career exploration, or scientific research. When-
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ever we look to a curriculum that might disrupt hegemonic ideologies, we have an opportunity to use lenses of interpretation to describe progress and continued challenges, working
together to make visible the everyday experiences of others in the world.

Acknowledgements
A most sincere and hearty “Thank You” is extended to Dr. Renee Hobbs of the University of Rhode Island’s Media Education Lab. Dr. Hobbs guided much of this research, and
I am grateful for her constant and effusive enthusiasm, support, and direction. Another
thanks you go out to URI Doctoral Candidate, Pam Waters, who crunched data for the pre
and post-attitudes survey.

LAKSHMI MSU, HARSHA .B, SWETHA BS: 12TH-PROJECT-JAT

REFERENCES
1.

Banaszak, Lee Ann, Liu, Shan-Jan, and Neslihan B. Tamer. 2013. “Learning Gender Equality:
Women's Movement Influence on Youth Attitudes in a Comparative Perspective.” Paper
presented at the annual meeting for the American Political Science Association.

2.

Banet-Weiser, Sarah. 1999. “Hoop Dreams: Professional Basketball and the Politics of Race
and Gender. Journal of Sport and Social Issues. 23 (4): 403–420.

3.

Boiche, Julie; Plaza, Melissa; Chalabaev, Aina; Guillet-Descas, Emma; and Phillipe Sarrazin.
2014. “Social Antecedents and Consequences of Gender-Sport Stereotypes during
Adolescence.” Psychology of Women Quarterly. 38 (2): 259–274.

4.

Bourdieu, Pierre, and Loic Wacquant. 1992. An Invitation to Reflexive Sociology. Cambridge:
Polity.

5.

Bradshaw, Terry. 2014. In 1,001 Pearls of Wisdom to Build Confidence: Advice and Guidance
to Inspire You in Love, Life, and Work. Ed. Alan Thomas (Schenectady, New York. Skyhorse
Publishing, Inc. 2014). Kindle.

6.

Brantley, Cecilia Ann. 2015. “Women in Male-Dominated Motorsports: Perceptions and
Willingness to Compete.” Journal of Sporting Cultures and Identities 6 (3): 13-37.

7.

Broun, Haywood Hale. 1974. Ames Daily Tribune. Ames, Iowa.

8.

Brown, Ann. 1987. “Metacognition.” In Metacognition, Motivation, and Understanding,
edited by Franz Weinert and Rainer Kluwe. New York: W. W. Norton.

9.

Buddha, Gautama. 2014. In Words of Wisdom: Gautama Buddha. Ed. Students’ Academy.
Lulu Press: Online.

10.

Cappello, Gianna; Felini, Diamo; and Renee Hobbs. 2011. “Reflections on Global
Developments in Media Literacy Education: Bridging Theory and Practice.” Journal of Media
Literacy Education 3: 1.

11.

Clandinin, D. Jean. 2006. “Narrative Inquiry: A Methodology for Studying Lived Experience.”
Research Studies in Music Education. 27: 44–54.

12.

Coakley, Jay and Peter Donnelly. 2003. Sports and Society: Issues and Controversies. Whitby,
Canada: Mcgraw–Hill Ryerson.

13.

Collins, Jason. 2013. “Why NBA Center Jason Collins is Coming out Now.” Sports Illustrated,
April 29.

14.

Connell, Raewyn. 1987. Gender and Power: Society, the Person, and Sexual Politics. Stanford:
Stanford University Press.

15.

Connell, Raewyn, and James W. Messerschmidt. 2005. “Hegemonic Masculinity: Rethinking
the Concept.” Gender & Society 19: 829–859.

16.

Curwood, Jen Scott and Lora Lee H. Cowell. 2011. “iPoetry: Creating Space for New
Literacies in the English Curriculum.” Journal of Adolescent & Adult Literacy 55 (2):
110–120.

17.

DelVeccio, Marina. 2011. “The Media’s Contribution to Violence against Women.” The New
Agenda Blog, April 10. Accessed at www.thenewagenda.net/2011/04/10/how-mediacontributes-to-violence-against-women.

18.

Eagleton, Terry. 2014. The Sun Magazine. 461:1.

19.

Fairclough, Norman. 2003. Analyzing Discourse: Textual Analysis for Social Research. New
York, NY: Routledge.

20.

Faulkner, William. 1951. Commencement Address, Graduating Class of University High
School, Oxford, MI.

21.

Fortuna, Carolyn. 2011. “Paradise under the Field House Lights: When Rituals and

11

12

THE INTERNATIONAL JOURNAL OF ARTS AND SOCIETY

Spectacles Suppress Female Students’ Agency.” Networks: An On-line Journal for Teacher
Research. 13 (2): 1–8.
22.

Fortuna, Carolyn. 2015. “Digital Media Literacy in a Sports, Popular Culture, and Literature
Course.” Journal of Media Literacy Education, 6 (3): 81 –89.

23.

Freire, Paolo. 2005. Education for Critical Consciousness. New York: Continuum
International Publishing Group.

24.

Galilei, Galileo. 2009. Cited in Bennett, Jeffrey. “Galileo Put Us in Our Place.” LA Times.
February 8.

25.

Gee, James Paul. 1996. Social Linguistics and Literacies: Ideology in Discourses. London:
Routledge Falmer.

26.

Giddens, Anthony. 1984. The Constitution of Society: Outline of the Theory of Structuration.
University of California Press.

27.

Giroux, Henry; Shumway, David; Smith, Paul; and James Sosnoski. 1984. “The Need for
Cultural Studies: Resisting Intellectuals and Oppositional Public Spheres.” Dalhousie Review
64: 472–86.

28.

Gramsci, Antonio. 1971. Selections from the Prison Notebooks. Translated and edited by
Quintin Hoare and Geoffrey Nowell Smith. New York: International Publishers.

29.

Grose, Rose Grace; Grabe, Shelly, and Danielle Kohfeldt. 2013. “Sexual Education, Gender
Ideology, and Youth Sexual Empowerment.” The Journal of Sex Research 51 (7): 742–53.

30.

Hall, Ann. 1990. “How Should We Theorize Gender in Sport?” In Sport, Men, and the Gender
Order: Critical Feminist Perspectives, Edited by Michael Messner and Don Sabo. Champaign,
IL: D. Human Kinetics Publishers.

31.

Hall, Leigh. 2012. “How Popular Culture Texts Inform and Shape Students’ Discussions of
Social Studies Texts.” Journal of Adolescent & Adult Literacy 55 (4): 296–305.

32.

Hamm, Jill V, and Beverly S. Faircloth. 2005. “The Role of Friendship in Adolescents' Sense of
School Belonging.” New Directions for Child & Adolescent Development 107: 61–78.

33.

Haraway, Donna. 1988. “Situated Knowledges: The Science Question in Feminism and the
Privilege of the Partial Perspective.” Feminist Studies 14 (3): 575–599.

34.

Harris, Kami. 2012. “Gender Stereotypes, Gender Segregation, and Credibility: Crossing the
Lines in Sports Media.” The International Journal of Sport and Society 3 (2): 137-159.

35.

Harrison, Lisa, and Amanda Lynch. 2005. “Social Role Theory and the Perceived Gender Role
Orientation of Athletes.” Sex Roles 52 (3): 227–244.

36.

Heath, Shirley B. 1983. Ways with Words: Language, Life, and Work in Communities and
Classrooms. Cambridge: Cambridge University Press.

37.

Hobbs, Renee. 2009. “Media Smart Seminar.” Invitation, April 18.

38.

Hobbs, Renee, and Amy Jensen. 2009. “The Past, Present, and Future of Media Literacy
Education.” Journal of Media Literacy Education 1: 1–11.

39.

hooks, bell. 2000. Feminism is for Everybody: Passionate Politics. Cambridge, MA: South End
Press.

40.

Hubbard, Ruth S. and Brenda Power. 2003. The Art of Classroom Inquiry: A Handbook for
Teacher-Researchers. Portsmouth, NH: Heinemann.

41.

Jenkins, Henry; Purushotma, Ravi; Weigel, Margaret; Clinton, Katie; and Alice J. Robison.
2009. Confronting the Challenges of Participatory Culture: Media Education for the 21st
Century. Cambridge, MA: MIT Press.

42.

Jeong, Se-Hoon; Cho, Hyunyi; and Yoori Hwang. 2012. “Media Literacy Interventions: A
Meta-Analytic Review.” Journal of Communication 62: 454–472.

43.

Jhally, Sut. 1984. “The Spectacle of Accumulation: Material and Cultural Factors in the
Evolution of the Sports/Media Complex.” Critical Sociology. 12: 41–57.

LAKSHMI MSU, HARSHA .B, SWETHA BS: 12TH-PROJECT-JAT

44.

Johnson, Joy L. and Robin Repta. 2012. “Sex and Gender: Beyond the Binaries.” In Designing
and Conducting Gender, Sex, and Health Research, edited by John L. Oliffe and Lorraine
Greaves. Thousand Oaks, CA: Sage Publications.

45.

Johnson, Joy L.; Greaves, L.; and Robin Repta. 2007. Better Science with Sex and Gender: A
Primer for Health Research. Vancouver, CA: Women’s Health Research Network.

46.

Kaskan, Emily R. and Ivy Ho. 2014. “Micro-Aggressions and Female Athletes.” Sex Roles.
November. DOI 10.1007/s11199-014-0425-1.

47.

Katz, Jackson. 1999. Tough Guise. Produced by Sut Jhally. Media Education Foundation. Film.

48.

Katz, Jackson; Heisterkamp, H. Alan; and W. Michael Fleming. 2011. “The Social Justice
Roots of the Mentors in Violence Prevention Model, and Its Application in a High School
Setting.” Violence against Women. 11 (6): 684–702.

49.

Kellogg, J. Damian. 1998. “Exploring Critical Distance in Science Education: Students
Researching the Implications of Technological Embeddedness.” In Students as Researchers:
Creating Classrooms that Work, edited by Joe Kincheloe and Shirley Steinberg. London:
Routledge.

50.

Kierkegaard, Søren. 1938. The Journals of Soren Kierkegaard. Edited by Alexander Dru.
London: Oxford University Press.

51.

King, Billy Jean. 2012. “Celebrating 40 Years of Title IX: Getting Girls and Women in the
Game!” Council on Women and Girls Blog. June 22. Accessed at www.whitehouse.gov/blog/
2012/06/22/celebrating-40-years-title-ix-getting-girls-women-game.

52.

Knoblauch, C. H. and Lil Brannon, L. 1993. Critical Teaching and the Idea of Literacy.
Portsmouth, NH: Boynton-Cook.

53.

Knoppers, Agnes and Annelies Elling. 2005. “Sport, Gender and Ethnicity: Practices of
Symbolic Inclusion/Exclusion.” Journal of Youth and Adolescence 34 (3): 257–268.

54.

Koivulan, Nathalie. 2001. “Perceived Characteristics of Sports Categorized as GenderNeutral, Feminine and Masculine.” Journal of Sports Behavior 24 (4): 1–5.

55.

Kuhn, Deanna. 1999. “A Developmental Model of Critical Thinking.” Educational Researcher.
28 (2): 16–26.

56.

Leech, Tamara. 2010. “Everything’s Better in Moderation: Young Women’s Gender Role
Attitudes and Risky Sexual Behaviour.” The Journal of Adolescent Health, 46, 5: 437–443.

57.

Lorber, Judith. 1994. Paradoxes of Gender. New Haven: Yale University Press.

58.

Lorber, Judith. 1996. “Beyond the Binaries: Depolarizing the Categories of Sex, Sexuality, and
Gender.” Sociological Inquiry 66 (2): 143–160.

59.

Lytra, Vally. 2006. “Mass Media, Music Making and Identities in an Athens Primary School.”
In Trends and Developments in Youth Language Research, edited by Christa Durscheid and
Jurgen Spitzmuller. NY, NY: Peter Lang Publishing.

60.

Mango, Kirk. 2012. Becoming a True Champion: Achieving Athletic Excellence from the
Inside Out. Washington, D.C.: Rowman & Littlefield Publishers.

61.

Martin, Patricia Y. 2004. “Gender as Social Institution.” Social Forces 82 (4): 1249–1273.

62.

McDonagh, Ellen and Laura Pappano. 2008. Playing with the Boys: Why Separate is Not
Equal in Sports. NY, NY: Oxford.

63.

McMillan, David, and David Chavis. 1986. “Sense of Community: A Definition and Theory.”
Journal of Community Psychology 14: 6–23.

64.

Messner, Michael. 1988. “Sports and Male Domination: The Female Athlete as Contested
Ideological Terrain.” Sociology of Sport Journal 5: 191–211.

65.

Messner, Michael and Don Sabo. 1990. Sport, Men, and the Gender Order: Critical Feminist
Perspectives. Champaign, IL: Human Kinetics Publishers.

66.

Messner, Michael; Dunbar, Michelle; and Darnell Hunt. 2000. “The Televised Sports

13

14

THE INTERNATIONAL JOURNAL OF ARTS AND SOCIETY

Manhood Formula.” Journal of Sport and Social Issues. 24: 380–394.
67.

Messner, Michael and Cheryl Cooky. 2010. “Gender in Televised Sports: News and Highlight
Shows, 1989–2009.” Center for Feminist Research, University of Southern California.

68.

Messner, Michael. 2011. “Gender Ideologies, Youth Sports, and the Production of
Essentialism.” Sociology of Sport Journal. 28: 151–170.

69.

Miracle. Directed by Gavin O’Connor. 2004. Buena Vista Pictures. Burbank, CA. Film.

70.

Moscovici, Serge. 2000. Social Representations: Studies in Social Psychology. Polity Press.

71.

Muehlenhard, Charlene and Zoe Peterson. 2011. “Distinguishing between Sex and Gender:
History, Current Conceptualizations, and Implications.” Sex Roles 64 (11–12): 791–803.

72.

Mueller, Jon. 2008. Assessing Critical Skills. Santa Barbara, CA: Linworth Publishing.

73.

Naiditch, Fernando. 2013. “A Media Literate Approach to Developing Diversity Education.”
Journal of Media Literacy Education 5 (1): 337–348.

74.

Noam, Gill. 1999. “The Psychology of Belonging: Reformulating Adolescent Development.” In
Adolescent Psychiatry: Development and Clinical Studies, edited by Aaron Esman, Lois
Flaherty, and Harvey Horowitz. Mahwah, NJ: Analytic Press.

75.

Norman, Leanne. 2010. “Feeling Second Best: Elite Women Coaches' Experiences.” Sociology
of Sport Journal 27 (1): 89–104.

76.

Paris, Scott, Cross, David, and Marjorie Lipson. 1984. “Informed Strategies for Learning: A
Program to Improve Children's Reading Awareness and Comprehension.” Journal of
Educational Psychology 76 (6): 203–216.

77.

Parola, Alberto and Maria Ranieri. 2011. “The Practice of Media Education: International
Research on Six European Countries.” Journal of Media Literacy Education 3 (2): 90–100.

78.

Phipps, Greggory. 2010. “Hegemonic Masculine Narratives and Football Injuries in Three
American Novels.” Aethlon: The Journal of Sport Literature 28 (1): 75–78.

79.

Piaget, Jean. 1950. The Psychology of Intelligence. New York: Routledge.

80.

Polanyi, Michael. 1958. Intellectual Passions. Personal Knowledge: Towards a Post-Critical
Philosophy. Chicago: University of Chicago Press.

81.

Pollack, William. 1999. Real Boys: Rescuing our Sons from the Myths of Boyhood. NY, NY:
Owl Books.

82.

Postow, Betsey C. 1980. “Women and Masculine Sports.” Journal of the Philosophy of Sport
Vii: 51–58.

83.

Robinson, V. 2010.” Researching Everyday Sporting Masculinities: Thoughts from a (Critical)
Distance.” Journal of Gender Studies 19 (3): 298.

84.

Rogers, Mary, and C. D. Garrett. 2002. Who’s Afraid of Women’s Studies? Feminisms in
Everyday Life. Lanham, MD: Altamira Press.

85.

Rogers, Fred. Fred Rogers Center for Early Learning and Children’s Media. St. Vincent’s
College. 2011.

86.

Sabo, Donald. 2009. “Sports Injury, the Pain Principle, and the Promise of Reform.” Journal of
Intercollegiate Sports 2: 145–152.

87.

Schirato, Tony, and Jan Webb. 2003. “Bourdieu’s Concept of Reflexivity as Metaliteracy.”
Cultural Studies 17 (3): 539–552.

88.

Schippers, Mimi. 2007. “Recovering the Feminine Other: Masculinity, Femininity, and Gender
Hegemony.” Theory and Society 36 (1): 85–102.

89.

Shor, Ira. 1992. Empowering Education. Chicago, IL: The University of Chicago Press.

90.

Solnit, Rebecca. 2004. Hope in the Dark. New York: Nation Books.

91.

Steinem, Gloria. 2013. In Cultural Realities of Being: Abstract Ideas Within Everyday Lives.
Ed. Nandita Chaudhary, S. Anandalakshmy, Jaan Valsiner. NY, NY: Routledge.

LAKSHMI MSU, HARSHA .B, SWETHA BS: 12TH-PROJECT-JAT

92.

Street, Brian V. 1995. Social Literacies: Critical Approaches to Literary Development.
Singapore: Pearson Education Asia.

93.

Turner, J., Parkes, J. and D. Meyer. 1996. “The Role of Optimal Challenge in Students'
Literacy Engagement.” Reading Research Quarterly: 126–135.

94.

Vygotsky, Lem. S. 1978. Mind in Society. Cambridge, MA: Harvard University Press.

95.

Walkerdine, Valerie. 1990. Counting Girls Out. London: Falmer.

96.

Walsh, Kate P. 2012. “Distance and Engagement: Hegel’s Account of Critical Reflection.”
International Philosophical Quarterly 52 (3): 285–301.

97.

Woodthorpe, Kate. 2011. “Researching Death: Methodological Reflections on the
Management of Critical Distance.” International Journal of Social Research Methodology 14
(2): 99–109.

98.

Ziegler, Susan. 2006. “Media Literacy: (Mis) Shaping Women’s Sports.” Academic Exchange
Quarterly 10 (3): 90–94.

15

ABOUT THE AUTHORS
Lakshmi Msu: Testing, Test1, Organization, Bangalore, Karnataka, India
Harsha .B: Software Developer, Bengaluru, Mahaswami Software PVT LTD, Bangalore, Karnataka,
India
Swetha Bs: Testing1, Test1, Test3, Bangalore, Karnataka, India

THE INTERNATIONAL JOURNAL OF ARTS AND SOCIETY
Volume 2, Issue 1, 2018, www.google.com
ISSN: 3252-5646 (Print), ISSN: 3252-564X (Online), https://doi.org/10.18848/3252-5646/CGP/v02i01/1-10 (Article)
© Common Ground Research Networks, Lakshmi Msu, Harsha .B, Swetha Bs, All Rights Reserved, Permissions: support@cgnetworks.org
Produced with CG Scholar

The International Journal Of Arts and
Society A flower, sometimes known as a bloom
or blossom, is the reproductive structure found
in plants that are floral (plants of the division

ISSN: 3252-5646 (PRINT)
ISSN: 3252-564X (ONLINE)

Magnoliophyta, also called angiosperms). The
biological function of a flower is to effect
reproduction, usually by providing a mechanism
for the union of sperm with eggs.

